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ABSTRACT
. The Philadelphia School "District, in ¢onjunction with
Temple Jiniversity, initiated the Resource Room-Teacher Training
Cooperative Prograi in September 1970 to offer school-aged chil‘dren~
with educational handicaps the security of normalization, speci:
instructional eénvironments, and optional field-based teacher
education resources and settings. Elementary schools provided
learning centers (resource rooms) and a teacher-training room,
rooms previously designed as self-contained special education a 1t .
Temple prepared special education personnel in these innovative
- resource %zoms,’while the children become eligible for r npointed.
educatjonal intervention in regular classes. Evaluation the
resource room program indicated increased student achiev  2nt in
reading and arithmetic. The students expressed ravorable attitudes
towards the progpam in interviews. The primary wmeans of evaluating
the teacher. training program involveil obtaining the jrdgments and
reactions'of students concern‘ng their experiences and activities.
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SUMMARY .

Teacher Training in Special Education and Resource Room Intervention

.

~ “

In recent years educators in both regular grades and in selif-contained
special education classes have become intreésiﬁgly discontented with trad-

itional procedures which separate normal‘from'handicabped ckildren. It has

become clear that self-contained classes, comprised of children with medico-

psychological disability labels, do not neéessarily meet basic*learning needs
of the children. Additiopally, parents of children so labeled have become

militant in their objectibns to the personal stigma accompaqyih& special class
b
r : RPN
placement. (See Pa. Federal Court Action "PARC Decision"). To create an

P

alternate model of delivering educational services, and to develop a Teacher-

Training Program in conjunction with those services, the School District of
f

‘PhrlaQ¢lphia and Temple Uniﬁérsity together iﬁ};iated the Resource Room-Teacher

Training Program in September, 1970 In three elementary-sc%ools special classes

4

were dicbanded, the pupils returned to regular grades, and the rooms converted

to learning centers, available on‘referfal basis to every enrolled school

J /
chi!d,,regardless of grade, age or previous school history. In effect, every
child with a unique.igstructional or behavicoral problem could be in a part-time,

individualized or small group session, requiring no clinical labels or full-timc.
self-containment. “The resource rooms, as the iearning centers were called, became,
in threec years, institutionalized for both the University and the school asuthe
structﬁre'f9r all future special ?ducation programs. For additional individualized

N,

teacher-training, eaﬁ?ﬁnﬁlding provided the University with a supervised educational
l»*’)‘
diagnostic center.

The results of these changes: : 3

. . .
< h 3

a) An increase of BOO%Iin_the number of .children- now taught versus

the former self-containment model.



b) A new model of professional fraining based on obscrved
educational needs, not clinical labels;
c) New Philadelphia personnel categories for hiEing

.teachers to reflect new jchb specifications in dia-

gnostic ard prescriptive tzaching in special education;
d) Positive pérental attitude chinge ‘toward the nature of

the educational services rendered;

"

e) Teacher acceptance of children, especially in cenjunction
with this type of supportive’ service. e

f) Significant pupil achievement increase as well as significant
. [ . . N

increase in social adjustment compared to controls.
'* » . .

-
1
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THE SPECIAL EDUCATION.RESOURCE ROOM
AND TFACHER TRAINING PROGRAM . -
. '

. . . INTRODUCTION

A}

¢
r

In recent years special educators have become increasingly discontented

' . s . ) .
‘with the use of traditional disability categories for organizing end administering

. K] -

eitherlschool prbgrams for handicapped children or téacher prepareation programs:

oy

in special education (CEC Polidies Compissjon, 1971; Christoplos & Renz, 1969;

;Denog 1970; Dunn, 1968; Iano, 1972; Nelson & Schmidt, 1971; Quay, 1968; and

- .

Regér, Schroeder_&‘Uséﬁold, 1968). \New models have been proposed which would
' ) empﬂésiie educationally relevant behaviars of children Fafher'ﬁgzgmedicdj
psycholog%car'diaguostic caﬁégories,(Z) enéour;gg integration of handicapped
- ‘ ;hiidren witﬁ the;r‘peer; in geﬂerai education, (3) miQ;mize Lébeling and

stigmatizationfof hangicapp;d childreny 64) prep;fe/éfg;;al educat;on teachers
@.:to fulfill. a wide range of‘roles,‘iqplhding-resourc;Aroom teaching, d;agnostic

-

{ and prescriptive feaching, consulting with regular’ class teachers, and teaching

. .
in special classes, and (5) generally encourage greater coordination and integration

\Egtween regular and special school programs, ' e

\ . - -
X. In response to these trendg which seem to demand radical changes in-
(y).both-public school and teacher preparation programs in special education,

v

§i§ the School District of Philadelphia and Temple University cooperatively initiated

5

a Res.urce Room and Teacher Training Program in ‘September, 1970.) Resource Room-

Teacher Tréining Centers were established in three elementary schools. The

R ©
o \
N

Centers vere designed to provide both special educational serviceg\for handicapped

_ children and practféum experience for Temple University students training to

6;7 be Specigi education teachers.

, -At each Center three self-contained special classrooms for Educable

\)‘n . ]
E[{L(: Megggl%y\getarded.(EMR), Emotié;ally Disturbed (ED), or Learning Disabled (LD), -
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“ were dlsbanded, and two (2) resource rooms and a teacher training room
W-ad ]
were established in their place. The handlcapped children, whose experience ’
.., R < ) ,
. hadtpeen exclusively in self-contained special classes, were then educated’ .

vthrouéh the teSOQrce rooms=épd tegular claSsesi. The teacher-training rooﬁs

v « . hd ' . A
(one at’ aach Ceﬂter), each under the direction of a\}emple University -
shpeiviso; on a full-day basis,fprovidedrtraining experiences for the University
students, as well‘as diagnostic and remedial services. to the children. In
September,ﬁ1972, a fourth'eleme;tary Center wds established ;hich in adéition

to the origigal centers also:setved visually handicapped children. o T
P - . OBJECTIVES OF THE PROGRAM '
[ The maJor obJectlves of the Program are .to (1) minimize categorical 2

1 Le11ng of handicapped children and program for. tﬁbm based upon observed
educational needs, (2) integrate handicapped children into regular classes

as much as possible, (3) increase the coordinaticn between special and regular

. %

education programs, and (4) prepare leadership personnel to assume a wide (ijf/"

range of resource and consultative skills as special education/teachers.-
. - A

The objectives of the program are specifled 1n the sectlons belcw for three

. o .

groups: 1) students in trélnlng to be spec:al educatlon teachers, 2) handicapped
4

pupils, and 3) regular classroom teachers and school administrators.

. R % o
Objectives for Students in Training to be Special Education Teachers

_The gene=~ . bjectives pf'the Resource Room Teacher Eraining Proggxm
yeres: J
1. - - v:udents Fealistic teaching tasks and egberience’gy
. v. . .= “helr practicum in a school setting. . *' \
' 2. To pravide students with experience in working with children who ’

dﬁsplgq a.variety of learying and behavioral difficulties at
) : 2
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differing ability and age levels:
3. To providé,students with experience in assuming a wide rahge of

tasks and rQies, incluqéng diagnostic tuforing of individdals,
teaching small groups and élasses; cpnswlting, and coordinating

[

their efforts‘with other teachers;
1 . - : C e 1) ' .
4, To organize and sequence practicum experiences so that students

assume increasingly complex responsibilities as they develop
. !

“increasing knowlgdge'ana skills, _
® s’ - Lo 3
5. To provide students with training-resource rgoms where they can
¢ . [
. experiment, engage in trial and error, and develop their ouwn’
. - . N “:.f
teaching units more freely than they aould by"pgacticing onfy
B . L ) ’ - ’
in classrooms where .the programs‘have‘been developed Ty
. ¥ B . .\ . ~

" esgablished teachers.
6. To provide students with courses emphds ing educatio%al diagnosis b
and programmﬂng for the_ various learning and behavior difficu}éies

«which children may-exhibit, in contrast to emphasizing the cate-
+ \ - 3 . . Fl

~ gorization of children by distinct disabikity laBels. Also, through
. 4 - | L. ™ B

i -

(;/ offering the major part of such a course sequence during the students'
practica, to provide an integration between the formallstudx of
, methods and curricula and the practicum experience.,

" The specific objectives of the program in terms of student achievement

vere to develop®skills in:

| 4E/ Adapting teaching to children of various ability and age levels.

2. Using informal and formzl assessment of achievement levels and
3 'sunsgﬁ

»
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3! .Developing behavioral objectives based upon assessment of the

pupil and kgowledge of thé subjecz or learning area.
- 4. Developing/éea;hing activiiies and métgfials related‘to objectives.
5. Sequenclnéxlearn1ng activities to achleve objectives.
/ ‘
6. Relatinglobjectises to evaluatlon of teaching and learning.
R (
; - 7. \Using pril responses ﬂuring teaching-learning sessions to
1 . ’ ! v .
~adap;/teaching, assess pup?l progress, and re-ev%luate plans;

va

% 8. Adapfing'teaching to individual differences within a classroom

group.
' 9. Guiding pupils in effective discussion, in exchanging ideas, and

-

. .« 'in cooperative léarning.
y 10./ Planning and integrating learning experiences around a major
purpose or goal. j i ' g’g
' ) L W x !

LN e

) / . -

11. TRelatidg learning activities to pupils' interests and experiences<

\

-

, 12.',Administering,_scoring, and interpreting tests for diagnosing
‘J . . ) j
)

13; ‘Relating remedial methods'and materials to variéus kinds of
. J

( élearning difficulties.!

learning deficiencies. '
14, Applying behavior modification techniques.
15, Consultlng and - coord:nating their efforts with resource room and

-

“sregular classroom teachers.

— -,

‘Objgétives for Handicapped Children = . : ’ n\ l
The objectives listed in this sectlon refer to-two groups of pupils.
One group consists of those children in Resource Room Centers who were prev1ously
in spécial classes for the mentally retarded, emotionally d;sturbed, or learning’

ERIC .
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! disabled and who have been returned to regular classes. The other group

.

consists of pupils inm regular classes who during the course of the school ¢

&
year are referred to the resource rooms because of academic, behavioral,

é

or personal problems. The objectives were relative to i ' ' :

/ A. Becoming more successfully integrated into the regular class, by

1. Spending most of the school day in the regular class.

Y

@. Beroming better .socially: accepted by other pupils in the |

regular class.

3. 1Increasing ﬁhrt1c1patlpn in group activities in the regular
class.

4. Becoming ﬁerccived by the regular class teacher as more
acceptable in social and academic beha¥ior.

LY

B. Improving academic performance by ‘
| § g

1.m’Improving more rapi-ly fn academic achievement than regular
classrqom peers,
S 2. Imé}oving iﬁ academic achievement more rapidly than before
resourée room refef;al.
C. Improving ;elf-concept: developing more positive academic, social
;nd personal self-perceptions.
D. Improving in attitude toward schsol.

1. Improving daily attendance.

2. Deriving greater satisfaction from school activities.

_

Obiectives for Regular Class Teachers and School Administrators

Y
\-.

It was our belief that special and regular education have become too

separate. Fhis separateness is partielly reflected in the proliferation of

self-contained special classes for various .groups of handicaﬁped children.
! .
O

ERIC | :
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One consequence has been that regular classroom teachers and school
- -

administrators 'have come to believe that working with exceptional children

requires training, methods, materials, etc. that differ entirely from those
[ :

-

cf general education. Thus, regu.ar class teachers often resist working

r

with childéen labeled as handicapped for even part of the school day, or
thé& oftéﬁ resist working with the children evén in activities in which
their disabilities do not impair task-~performance. T

In order for there to be an educationally more effective relationship

between general and special education then, general-educators must- realize

e

that a handicapped label does not define = whole child, that handicapped

children are~m6(e like than unlike no%mal children, and that regular class
i
teachers, their classrooms, and their pupils have much to offer nost handicapped

children.* | o
' N\ p
The objectives listed below relate to attitudes we hoped to effect \

in general educators thfough a special education prﬁgram which erphaslizes 3

integraiion and cooperative programming with general education. It is

o . v
desired that regulag teachers and administrators:

A. Would consider most educable mentally retazged (EMR), emotionally

disturbed (ED), and learning disabled (LD) children as being ///“\\.
“ able to berefit from (1) inclusion in regular classroom_prograAs, L\
. } \

@ - L N s \
(2) regular classa jom peers, and (3) general education methods;

\
\{) '
_ : |
and materials. : \\\\,/
B, Would consider regular class teachers as generally competent to’
' provide at least part of the school program for most EMR, ED, and

LD.children.
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C. Would consider resource room programs as more efficient and
effective than self-contained special classes in serviding the
I

'“"needs of mosg.EMR; ED, and LD children.

DESCRIPTION OF THE PROGRAM

' The Resource Room Pregram

~“In the Fall 02‘1970, three Felf—contained classrooms were convpr:_ed

* into training rooms and resource rooms in each of the three selecéed elementary
Centér.' The EMR; ED, and 1D children were returned to regular classeg. The
philosophy/énd goals of the Progrmnénne communicated to the reguiar class
teachers and o¢ther school personnel du;ing meetings which were held in the
vpreQious Spring and earl% Fall. 1t was made_clear to the teachers that if'

any of the hanéicapped children showed extreme difficulty, we would have

~,
s

them removed from the Tegular classroom immediately. However, the regular

classroom teachers were asked to wait two weeks before referring any children.

-
—

Each resource room is headed by a special education teacher hired by

the School District of Philadelphia. Within their respective elementary
schools, the resour:e rooms receive childrénvwho ﬁeed special educational
services é;om all grade levels; Pupils attena the resource rooms, according
to thiir needs, for varying lengths of the school day and term. The Pro-
gram allows for a great degree of flexibility in programming, placement,

and grouping of children. Over the course of the school year approxi-

mately three times as mam handicappei children are gerv~d by the resource

.

rooms, training rooms, and regular classes combined than previously had
been served by the self-contained special classes.,' Furthermore, many child-
ren originally diagnosed:as RE, LD, or ED have been integrated into regular

. classes on a fuli-day basis,
ERIC = t2°°°* y
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A procedure for referral of children to theiresource rooms was
establishe! at each Center, Simple focﬁs are used Qith thch the regular
class teachers can initiate referrals. The forms are usually given to one
of the Resource Room Teachers or to the Temple Universiﬁy,supervisor. At
this point, there is direct communication-with the regular class teacher
concerniﬁg the referred child and his problems. If the chiid‘s problem
is severe, indicating the need for immediate removal from his classroom,
then the child i; immediately placed.in the resource roomn. éuch problems
are,fhowcver, rclatively few in number, and most referrals are held for
discussion at a general meeiing which takes place approximately once
every week. Lesé than half of the children originally placéd in the

"

special classes were referred to the resource rooms.
Al .

The numbers and type of persénnel attending the general ﬁeeting for

" placement of children vary somewhat from Center to Center. At each Center,

\
the Temple University supervisor and the resource room teachers attend the

£

"meetings. The principals of the schools often attend. Other personnel

i

O

ERIC

Aruitoxt provided by Eic:

who attend depending on the particular Center are school psychologist,
guidance counselors, aQé remedial teachers. Regular classroom teachers

also attend when a placement decision is considered difficult or cbmplex.
\ . N
\ . .
Eventually, most children are recommended for increased or full-tire

\
\

return to regular classes. In these instances, there are direct confefences

with regular class tedcher involved. For some pupils referred to the resource
L g
: ' S
rooﬁ§\it\ﬂ§,£9und that a cnange from one regular clessroom to another is most

effective rather than remedial work in the resource room.

All the 'resource rooms use some form of behavior mncodification and token

‘reinforcement in varying degrees, especially for children with severe behavioral

-



O
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or motivational problems. At two of the Centers, one of the two resourge
rooms receives the.younger and lower ability level childrer, and the other
resource room receives the older and-higher ability level children. At the ,
third Center, one_of the resource rooms concentrates on the more severe re-
medial problems. Most children are scheduled for approximately one hour of
work each day in the resource room, and very rarely are children found to re-
quire both mornings &and a:ternbons in the resource room. -

The childfen are grouped in Vafious ways. Those with severe behavioral
cr academic probléms are worked with individually. Others work'in small
groups requiring greater independence and ability to relate with others.
Children wﬁo appear to be nearing full-:ime1Fegular class scheduling are
sometities observed and taught in fairly large groups and in ci;cumstances
which require behaviors from them similar to those required in the regular

. |
classroom. \
= ) . \
Both the training rooms and the resource rooms service handicapped

children. However, particularly at the beginning of the school year when

the trainees are relatively inerperienced, fhe;pupils who come to the

"

training rooms usually exhibit only mifd problems. As the students develop

assessnment skills, the training rooms often provide diagnostic services to

-

the resource rooms.

It appears that the regular class teachers ingthe Resource Room Centers

~feel a greater involvement than previously in special education, aad that

they do not relinquish their commitment to the pupils they refer to the re-

source rooms. Moreover, not only have the resource room teachers interacted
]

with regular class teachers to a greater extent than they had as teachetrs of

self-contained speciel classes, but the students in training have also had con-



oy

"a.tQtaI of approximately 55 students. A Temple University practicum super-

< -10 -

©®siderable interaction with the regular class teachers... . -

Description of the Teacher Training Program

‘ '_*- ? 3
" The practicum sites are provided by the four Resource Room Training
Centers which wik established in Séptember, W72. One serves visually handi- pk\

L4

capped children,. as well as normal children and those with various other kinds

of handicaps. Each: Center accommodates from 12 - 16 practicum students for e

visor is assigned on a full-day basis to' each Training Center. Students

attend the Ceyflers three_ﬁéurs each school day for their practicum experience.

/
/

At each.Center, half of the students are assigned to morning sessions and the

other half are assigned to afternoon sessione. I ) ,

Each Center contains a trainiﬁg resource room reserved for use by pract-
icum students and directed by the Temple University supervisor. The use of

the training resourcé room makes it possible to program teathing tasks for the

students. The initial tasks assigned are‘relatively simple and with pupils

. who do not display significént problems in learning. The tazks become

" gradually more complex athhe.stddents become responsible for teaching groups,

special units, and children with difficult learning prdblems.

/

The training resource room situation is such that the students are

perceived by the pupils they work with as being in charge of their own pro-

gréms.rather than as mere visitors to an already established program. In

;
addition, there is ample opportunity for trial and error and experimentation

. J _
without interfering with the programs of other teachers. \

The students are also provided with experiences outside the training’

resource.room. They observe and practice in the regular classrooms and

(.
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in the resource rooms, as 1s tfaditionaiiy doﬂe in stuéent teaéhgng. How-
ever, the observafions and practice teaching are selectiYgly offered at
-straCegic times in Fhe Prograﬁ( Periodically, students observe in the'cla;s—
room éetting those Pupils they %re soon. to work ﬁith, observe experienced teach-
ers de@onstratefcertain'techniﬁues, and are obsqfved by either aﬂteacher or
a supervisor.as théy teach classes in selected areas of instruction.
* Students also gain valuable exaerieﬁces in learning to coordinaté tbéir

efforts with experienced teachers of the résoﬁrce and regular classrooms.

In conferences, students and t?achgrs coopgratively‘ﬁlgn, excﬁénge ideas, an&
Shére'insights about pupils they are working yjth. The intensive involvement
in observation and teaching help tﬁe udéﬂté to deveiéptenough understanding
of the classroom teachers' tasks to istically communicate with them. One
of the unique outcomes -of 'the program is, then, growth in the abilities of
the students to consult and to néordinate their efforts with those of other
téachers.

The Program is generally restricted.to‘%tudents who have compleéted an
undergraduate major ;n elemeﬁtary, seéondéry,.or special education. ﬁpon
sdcce;éful completion of thirty credit ﬁddps the students receive a master's
degree in education and certification to teacﬁ.emotionaily disturbed, mentally
retarded, ‘and learning disabled/ch&idréﬁ.n~ |
Summer Session.. ... ieiieedeiiiiiiiitititesiiitieiortinsesaas..b credit hrs.

A

Spec. Ed. 300: Psych. & Ed. of Exceptionalities.........3 credit hrs.

Ed. Psych. 525: Introduction to Survey Research..........3 credit hrs.
; _ . ] o

Fall Semeéter...............e......ﬁ}........}......;..........12‘credit/hrs.

Spec. Ed. 691: Practicum ia Teaching in Spec. Educ......3 credit hrs.

-

2
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Spec. Ed. 301: Curriculum Adjustment in Spéc._E&uc......3_credit hrs.

épec. Ed. 307: Problems in Language Development.........3 credit hrs.
. \ )

Spec. Ed. 308: Problems in Soc. & Emot. Development.....3 credit hrs.
Spring Seme$tErlil...‘l..‘l.."l‘.';..‘..'.!".."....I..Q.‘Q.l.‘l.lzycredit hrs.

.Spec, Ed. 692: Practicum Teaching in *Spec. Educ.........3 credit hrs.

-

Spec. Ed. 305: Problems in Cogniéive Development....:...3.credit hrs.
Spec. Ed. 306: Problems in Percept. & Motor Dev.........3 credit hrs.
spec. Ed. 601: Seminar in Special Education.......«.....3 credit hrs.

Total Credit hourS.ceeceees :‘......,.................ﬁl..30
. ' 7
The courses in methods and curriculum are scheduled in the Fall and

Spring semester, parallel to the practicum, so that the course work can be
' . ! . .

related to the problems and tasks the students meet in their. practicum ex-

.

periences. _University supervisors,uas well as propiding éhe usual practicum
supervision, help to coord;nate aourse work with the pnacticum.

As mentioned previously, one program is prov%dedcfor students who are
interested in teaching visually handicapped children. Their practicum is

similar to that of the other”students in the Program except that they
- N
additlonally experience work with v;sually handicapped children. There are

also some dlfferences in course work. Upon successful completion of 36 hours
the studenté receive a master's degree in education, certification to teach

, \ . -
visually handicapped children and depending upon their interests and work

;

emphasis in the practicum, certification to teach children from two of the /

'three handicap arsas included in the program'outlined above.

EVALUATION OF THE PROGRAM /
The‘evaiuation is presented in two parts: (1) of the Resource Room Pro-

gram for handicapped chlldren, and (2) of the Teacher Training Program."

EKC
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" Evaluation of thée Resource Room Program

“in reading achievement for educable’mentadly retarded was significantly

R . \
Iy - 13 -
Y

-

A study (Hammiil, Iano, and McGettigan, in press) ‘conducted at the com-
- . T _ ) ‘ )
pletion of the first yearsof the Program indicated that the rate of progress
N ; 4

greater when they were instructed in ,the Resource Rooﬁ,Program then when

-

they were instructed in self-contained special class programs. A second

[ £ |
L)

study (Walker, 1972) conducted at—the completion oﬁ‘the second year of the
Program-indicated that educable mentaily retarded children who had been in-
structed in the Resource Room Program achieved significaﬁtly better in both

reading.and arithmetic-than did a comparable group of children who had been

taught in self-contained special classes.

Children attending the resource rooms were interviewed in May, 1972

to determine their attitudes and ‘feelings toward the Program. Over ninety

-
~

percent bf the children expressed favorable attitudes toward the Résource Room
Program, and they more éften expressed favorable attitudes toward therresource
rooms than ﬁhe& did towprd their réguiar classes, When asked what they liked
about ;ttending.the resource rooms, the'children'é responses fell into -two
major c;tegories: the nature of the work or activities, and the teachers. These
resuits strongly indicate that we have successfully achieYed our goal of closely-
matching programs to children's needs and capuoiiities. Further interview

. . . ,

results indicate that both educable mentally retarded children and their
¢ .

- parents prefer. regular class integration with .supportive resource room help

to self-contained special class programs.

Evaluation of the Teacher Training Program
The primary means for evaluating the Tcacher Training Program has

been through obtaining the judgements and reactions of /Students concerniﬁg their

¢
L 4

.
L]
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experiences and activities. The faculty periodically meets with the students

during the school year for informal, periodic evalustions. These evaiugtion§

provide the basis for changes and adjustments in the-Program during the
school year. A second kind of evaluation is more formal and is made at the

end of each year. The results.of year-end evaluation for 1970 - 1971 and -

Y

1971 -~ 1972 are presented below. , ,

Students were asked to rate various .aspects of the Program using a

rating of (1) for very high in value, (2) for high in value, (3) for moderate
) N

N ‘
in value, (4) for low in value, and (5) for very low in value. . For both years

the students rated the practicum experience as high to very high in value,

e -
with average ratingg\of 1.3 in 1971 and 1.3 in 1972. The course were rated

overall as moderate to high in value, with average ratings of 2.2 in 1971
. . N

"and 2.6 in 1972. -T“ese results confirm our conception that a strong practicum
is the basis of 5 succ;ssful teachkr training program.

The students were asked to recommend activities in the Program which /
should be fetained or increased in emphasis, and those which should be
eliminated or decreased in emphasis. They were also as&gd‘;o list the:major
s;rengrhs and weaknesses in the practicum. The. results for these parts of
the evaluation indic;te that students are willing to spend even more time
in practiéum than is required, that courses with préctigal implications are
quite desir;ble, that the range and variety of experiences are extremely
valuab;e, that supervision is absolutely esstential. |

From the student responses it seems reasonable to conclude thgt the

‘Progrpm has been successful iﬂ providing a realistic practicum base, gffe;~'
Eiye supervision, and a wide range of experiences in teaching and working with

s N
LY
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problems children. Further, it is the practical aspects of the Program which
students apparently considered to be most valuable, and a number of students

suggested increasing these practical aspects.

e

Q ' , ‘
e | '

Aruitoxt provided by Eic:
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IF ONE CHILD NEEDS
A Child... A
an Individual... |
with his own wants
his “own needg

his own way of doing things.

’

Yet the function of a school is to educate
y
all of the children enrolled.
But to do sé,4the educational structure has
grouped and re-grouped students by a variety

of criteria. Ever since the first public

school gréding began in the Quincy School,
'l - 1 ‘

_ Boston, Massachusetts, 1848, educators

have found the claQSifying and sub-grouping
of students an cssential part of thé

educational system. A <\

A

Even today, children are grouped.
\RQI most children, grouping by grade
sequence is considered adequate... ,

For the ''special

childk,a self-contained
classroom. In recent years educators in
both regular and self-contained special

education classcs have become increasingly

discontented wich traditional procedures

" which separate normal from handicapped

children.
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"in the school becomes i?igible for personal-

-2 -

Realizing that all school aged children

with educational handicaps need the security
of normalization, as well as special in-
structional environments, the School
District of Philadelphia and Temple
University together have initiated the
Resource Room - Teacher Training Program,

a cooperative program in which elementary
school rooms previously disgnated as
self-contained special

2ducation units, become learning centers

and teacher-training rooms. \ !

Special education children are returned to

regular classes... and every child enrolled

ized educgtional intervertion.

.

Now in its fourth year, the Program has
caused major changes in the training and
hiring of Spgcial education teachers,
special education teachers who are consultants
to regular class teachers, (pause),
itinerant and building-based diagnosticians,
(éause), and prescriptive teachers. The
impact of this program has been felt by
both graduate trainees and regular class
teachers and has made marked improvements

in pupil achievement profiles and positive

parental attitudes.
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! § /\x In September of 1970 under the conceptuaii—
zation of Dr. Herbert Quay, Chairman of
the Division of Educationai Psychology, and -
Dr. Richard Iano, Associate Professor of |
Special Education, Dr. David Horowité,lDeputy
Superintendent for InstFucEion of the
Schiool Districc of Philadelphia, The

|

Resource Room program began in three

schools.

bl
b

At each Center, thfee selfjcontained epecial
Jcl?ssréoms\for Educable ﬁ;ntally Retarded,

Embtionally Disturbed, and Learning

Disabled Students wefe disbanded and two

(2) ;esou;pe rooms and a teacher-training

room were established in their place. The

handicapped éhildren, whose experie;ce had

been exclusively in self-contained special

classes, were then educated thfough'the

resoufce_rooms end regular classes. The

teacher-training rooms (one at each Center),

each under the direction of a Templé

2

University supervisor on a full-day basis,
provided training experiences for the

University students, as well as d}agnostiq

£
w

and remedial éervices to the chiddren. 1In
September; 1972, a fourth elementary Center

\ . . C
Q was established which in addition:to the




original centers aldo served visually handi-
capped children, and in September, 1973, a

fifth school was added to the program.

The co-directors of the Resource Room Program
are Dr. Jim McGettigan, Dr. Saul Axelrod,

and Dr. Betty Hare, &ho are faculty members.

AN

of the Department of Special Education, Nettie

Bartel, Chairman.

The major objectives of the Program are:
1. to minimize categorical labeling of handicapped

3

children,
2. to program for them based upon observéd
educational needs,
3. fo integrate them into regular classes,
4. to increase the_coordination’between
special and regular education prograns,
5. toéprepare leadership personnel to assume

a wide range of resource and consultative

skills as special educ»tion teachers.

Each resource room is headed by a special
education teacher hired by the School District
of Philadelphia. - Within” each elementary N
school, the resource roons receive children

from allvgrade levels who need special educational

services.
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el

Pupils attend the resourcé\rooms for varying
S

lengths of the school day and term, according

to their needs.

-

The concept allows for a great degree of

flexibility in programming, plaéement, énd

grouping of children. Over the course of

the school year approﬁimately three times

a; many educationally handicapped children

were sefved by the resource rooms, training

rooms, and regular classes combined, than

had been previously served by the self-

cbntained special classes. Furthermore,

many children~origina11y'labeled as ''special

education students' have‘Eeen integrated into

. regulér classes on a full-day basis, spending
75 to 85% of their time witli their peers and
only 15% to 25% of their time in the Resouyce

. . Room.

\

A procedure for refefral of children to the
resource rooms was e;Eablished at each Center.
Regular class teachers can initiate referrals

( ‘ using a simple form. Direct contact with the
5 - regular class teacher, concerning the referred

N

child and his problems, is made. If the child's
problem is severe, indicating the negd for

. immediate removal from his classroom, the child

O
ERIC . . < . .
Wi;ﬁﬁ . is scheduled for pyschdlogical testing and

\ - -
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Such problems are, however, relatively few

in number, and mostbstudent‘referrals are

heid for discussion at a general meeting which
takes place each week. Less than 507 of‘the
children origirally placed in tne special classes

get referred for the resource rooms.

~

At each Centef, these weekly referral meetings
ars attended by the Temple University supervisor,
the resource room teachers, the principal,

the school psychologist, guidance counselors,

and remedial teachers, depending on the
particular Center. Regular classroom teachers
also aftend when a placement decision is

considered difficult or complex.

In addition, there are direct conferences with
the regular class teacher involved. TFor some
pupils referre&, it is found that a change
from one regular classroom to another is more
effective than remedial work in the resource

room.

All of the resource.rooms use some form of
behavior modification énd token reinforcement,
especially for rhildren with more severe behavior-
al or motivational problems. At two of the
Centers, one of the two resource rooms receives
the younger and lower ability level éhildren,

and the other resource roem receives the older
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and higher ability level children. At a

third Center, one of the resource roops con-
centrates on the more servere remgdialﬁproblems.
Most children Are scheduled for apprbximately

N ' ;
cne hour 'of work each day in the resource

room.

Children with moderate behavioral or academic
problems ere worked with individually. Others
work in small groups requiring greater indef’
pendence andy?&ﬁlity to relate-to others.
Children who appear to be nearing-full—time
regular class scheduling are observed and
taught in fairly large groups in circumstances

which require behaviors from them similar to

those required in the regular classroom. o

The training rooms and the resource rooms serve
handicapped children. AT thz beginning of the
school Qear'ﬁhen the trainees are relatively
inexpericnced, pupils who;come to'the’training
rooms usually exhibit only mild problems. As
each trainee develops better assessment and

t

instructional skills t.e moves into thLe

Cs

resource rooms.

As a part of the program regular - .ss teachers

feel a greater invclvement ir special education,
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and do not relinquish their commitment to the
pupils they refer to fhe reso;rce TOOmS .
Moreover,the resource room teachers interact

with regular class- teachers to a greater

extent than_Fhey had as teachers of self-contained
special classes; furtheY more, traigees have

considerable interacgion with the regulur class

teachers. .

Practicum sites are provided in each center
accommodating frem 12 to 1% practicum trainees
for an approximate total of 70. A Temple—
University practicum Supervisof is assigned on
a full-day basis to each Training Center.
Trainggs attend the Centers three hOu;s each
day for their practicum experience,’half of
the trainees assigned to morning sessions
3
and the other half assigned to afternoon
sessions.
In the tfaining'reSOurce room, it is possible
3
to program teaching tasks for the trainees.
The initial tasks assigned. are Yelatively‘
simplé, with pupils who do not display severe
problems in learning. The tasks be ome
graduall? more complex as the trainees beczome
\

responsible fou teaching\gxoupi, special units,

and the ghildren with difficult’learning

. problems.



-

O

ERIC

Aruitoxt provided by Eic:

In the training resource room, trainees are
perceived by pupils as being in charge of

their own programs xather than as mere visitors

to aﬁ_a}ready_established program.
/

In addition, ample opportunity for experimentation

- is provided without inteffering with the pro-

grams of other teachers. .

Trainees are also provided with éxperiencpé
outside the training resource room. They
obsefve and practice in the regular classrooms
and in the resource rooms, as is traditionally
done irn student teaching. Jowever, obsefvat}ons

and practice teaching are selectively offered

at ;trategic ti@es throughout the Program.
Students observe in the c%assrbém setting

those pupils they are soon to work withj; they
observe experienced teachers demonstrating
certain techniqﬁes,'énd are observed by eitherg

a teacher or a supervisor as/thgy teach classes

in selected areas of instruction. .

Trainees also gain valuable experiences in

" learning to coordinate their efforts with

experienced teachers in the resource a

regular classrooms. In confer&?ces, stgdents

.

and teachers cooperatively plan, exchange

.\

ideaéf and share insights about pupils they ére

working with. The intensive involvement in

Y
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observation and téaching helps the students
to develop enough understanding of the class- (‘_/
room teacher's tasks, gaining the abilities

to coordinate their efforts with those of

other teachers.

The Program is restricted to students who.

el

have completed fan undergraduate major
elementary, secondary, or special education
Upon successful completion of thirty- credit
.7 . 4 .
hours, trainees receive a master's degree in
education and certification to teach emotion-

ally disturbed, mentally retarded, and learning

disabled children.

The ideal of having a teacher who is special
4 4

in skill, and not just credential alone, Has

been supported by the Federal Bureau of Education

A .
for the Handicapped, and the Uffice of Education

&

+ v s

in Washington over the past few years. There

have been millions of dollars spent in what

is now called uon~categorical. funding, of

-

which Temple has; drawn a considerable number

of grants for training. NKevertheless,

e

innovation without evaluation is meaningless.

-

Several pieces of research conducted by

faculty aud doctoral students are completed.
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The results indicate that:

aj

b)

c)

d)

e)

- £)

elimination of categorical labeling is \

pogsible without an. ensuing educational
detriment; i.e. both foxmerly laYEIQd
children~and a new population identified

for educational intevention are all receiving

1
help;

obse}ved'eaucatiAnal defi;its gre valid
behaviors for ins;ruction, irrespective

of "retarded" or "disturbed" labelé;

most former1§.labe1ed "handicapped" are
successful in maintain themselves in
fegular classes, especially with sﬁpportive

help;

both regular classroom teachers and special

»
-

_education personnel have learned how to

increase coordination necessary to

suppert the individual thld;

compared with self-contained special class
children, former special class children,
who are mainsﬁreamed, achieve better,
particularly in reading, arithmetic and
social éﬂjustment; R
finally, it has been demonstrated that it

is feasible to train a resource and éonsulta-

tive teacher who can work with educationally

¢
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and mentally handicapped youngsters and

their regular classroom teachers. . ' ‘

Childreé attending the resource rooms weré
’iﬁterviewedlin May, 1972 to determine their
atFitudes énd feelings toward the Program.

Over ninety percent of the children expressed
favoraﬁle attitudes toward the Resource Room
Program, énd they often expresse; more favorable

.

attitudes toward the resource rodms than they
did towaid their previous self-contained classes.
When asked what they liked about attending

the resource rooms, the children's responses
] ‘

oS

fell into.two major categories: the work or
activities, and the teacheré. These results
strdngly indicate the successful achievement

of the close matching of programs with
children'swneeds and cababilities. Further
interviews indicate that both educable

mentally retarded childrgn and their pérents
prefer regular class integration with supportive
;esource room help go self-contained special

class programs.

v
i

In order to evaluate the Teacher Training .

a

- Program, graduate trainees were asked to rate

various aspects of the Program using a five
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. peint scale, from 1 to 5 with 1 high. Trainees
rate the practicum experience with average

rating of 1.3 during the first two years.

Thus, the program has been successful in
providing a realistic practicum base, effective
supervision, and a wide range of experiences

in working with problem children.

For four years now we have attempted to meet
_the special learning peeds of Philadelpﬁia
elementary school child?en. In-fhe fift%eé
and sixties it Qas administratively sufficient
to identify, or rather label, certain children

as “'slow, disturbed, disturbing, or disabled."

The effect-psychologically, socially, econom-—
ically, sociologically and racially was admittedly

damaging!

The model we have established for the

seventies assigns students to regular classrooms,

¢ . 4
all students to receive pin-pointed
- (W .
educational help, serves a greater number of

permité 11
childrdn without additional resources,

remoyes the personal stigma which labelization
enta{ls, and helps to train teachers to

recog'ize and meet the needs of the individual

child. :
/)
\ .
O . ™~
ERIC (
WJ;EE . . '
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?he-PhiladelpJ}é School Distriet in ccnjuncézg; with Temple

University initiated the Rescurcg Room-Teacher Training Ccoperative
y - B

Program in Septermber, 1970 tc‘offeffschool-aged children with educaticnal
. : bandicaps the security of normalizstion, special instructional environ-
. %

zents, and optional field-bazed teacher education rescurces and settings.

P

Elementary schools provided learnxng centers (resource rooms) and a
teacher-training room, in roowms Jpreviously des1gnated as self-contained
special educaticr ‘aits. Texple prepared spec;al educzation personnel in

these 1nnovative resource rooxs, while the children oecame eligible for

-

pin-pointed educational inte:venticn i~ regular classes.

o R ; ‘ .

Now in its fourth ;ear,-the Program has préoduced major chadges
in éce tra(niﬁé and hl:ing of\ipecial educstion teachers. The Philadelphia -
School Distric: has doubled the nusber of. centers, added a Resource Center ,
personnel category (consultants to re"ular class teachers, i:inerant and
," : building-based diagnos:icians 2nd prescriptive teachers), and plans furcher
. ' - expansion. at both the elemencary und secondary levels.o The Program has,
also had marked. impact on graduate tralnees, regular olass teachers, pupll ; S

l(:‘ ) ach;evement and pu 1tal at:itudes.'
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